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             TEACHING AND LEARNING POLICY

                OUR MISSION STATEMENT

We are a Catholic High School where every person is a valued member of our community, invited to follow Christ’s call to a life of Hope, Joy, Love, and Forgiveness.

We are committed to fostering high expectations and developing the full potential of each individual so that they may become compassionate, interdependent, lifelong learners, striving to create a better and more peaceful world.

I have come so that they can have life and have it to the full 
(John 10:10)

‘In the schools 
 teach whatever is necessary 
 to equip the students 
 for life.’






 
St Julie Billiart 
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‘Therefore, drawing on this and other examples of discretion, the mother of virtues, he must so arrange everything that the strong have something to yearn for and the weak nothing to run from.’     
       The Rule of St Benedict (Chapter 64 The Election of an Abbot)

   
 Introduction
‘Therefore, drawing on this and other examples of discretion, the mother of virtues, he must so arrange everything that the strong have something to yearn for and the weak nothing to run from.’     
            The Rule of St Benedict (Chapter 64 The Election of an Abbot)

St Benedict put the advice into his ‘Rule’ so that the Abbot of the monastery had a clear vision about his task - to ensure, to the best of his ability, that each individual in the community had the opportunity to thrive. 

In our context it is useful to apply what St Benedict advocated to our work throughout our school, with specific regard to the learning and teaching aspect of our work:

i) - ‘that the strong have something to yearn for’  

· to organise the learning of our students so that each individual can reach their potential;
· to help and guide them to develop the skills necessary for lifelong learning;
· to create opportunities for them to go beyond what they thought was possible.
When we give our students ‘something to yearn for’ we are ‘fostering high expectations’ and ‘developing potential’.  

      ii) 
     - ‘that the weak have nothing to fear’
· to identify the factors that limit, restrict, or stall learning;
· to overcome those factors to enable each individual reach their potential;
· to open new doors of opportunity through learning.
When we ensure that our students have ‘nothing to fear’ we are helping them ‘become compassionate, interdependent, lifelong learners’.  

When we do these things, we are fulfilling our Mission Statement. This articulates the values inspired by the teaching of Christ and the example of St Julie Billiart - the Foundress of the Sisters of Notre Dame. This is what she meant when she said, ‘in the schools teach whatever is necessary to equip the students for life.’ 
The Teaching and Learning Policy articulates specific aims for us all – individually and departmentally - to help realise our Mission Statement. It offers advice and guidance on how to achieve these. 
We need a synthesis of individual, creative, professional practice within a broader over-arching consistency. We are a team of individual, creative, professional practitioners within an International Educational Community that provides a better set of learning experiences for its students when we create an overall coherence of practice. 
Creativity and Consistency are the key watchwords. 
‘Learning is most effective within a school which is well led, with clear expectations of staff and students, and where staff and students all support one another.’

 Teaching & Learning Policy Working Group, (2009)
     Our Teaching & Learning Policy – Specific Aims   

1. Teaching & Learning 

Our Teaching and Learning supports the Mission Statement of the School.  Our work is to create the conditions so that effective learning takes place in our classrooms. We do this when: 
1.1 We create and maintain a planned and purposeful learning environment of mutual respect.
1.2 We teach our students how to learn successfully within and across our subjects.
We also do this when:

1.3 We share and review lesson aims, objectives or outcomes. 

1.4 We are creative with our use learning activities.
1.5 We recognise and reward achievement.
1.6 We challenge, not just identify, underachievement.
2. Use of Assessment  
Our use of Assessment supports the Mission Statement of the school when we use assessment as an integral part of successful learning. We do this when: 

 2.1 We us formative assessment so that in each lesson the teacher and students are aware of what  

      they know and what they need to do next.
2.2 We use periodic assessments to monitor the progress of learning over time, challenge under-
     achievement and set targets for improvement.
2.3 Students use Work Record Cards for self-review.  

2.4 We are consistent with the assessment of classwork and homework.  

2.5 We emphasise appropriate presentation and organisation.
2.6 We provide Homework that is planned, differentiated, clear and meaningful and set  regularly to inform future learning
3. Inclusion - Narrowing the Gap
Inclusion supports the Mission Statement of the school. Each student has the ability to achieve. Each student is entitled to a meaningful learning experience. Our work here will narrow the gap between the various key student cohorts in terms of achievement. We do this when:

3.1 We know, monitor and support the progress of individual students, as well as taking into account 

      those who make up the key cohorts of Gifted & Talented (G&T), Special Educational Needs  

     (SEN), English as an Additional Language (EAL), Free School Meals (FSM), Looked After Children 
     (LAC), Under-Achieving students, Attendance Concern students and Behaviour Concern students.
3.2 We work carefully with our Teaching Assistants.  

3.3 We enhance learning by our use of the Learner Profile (PLTS), SEAL, Citizenship, ICT, Literacy, and Numeracy, which help underscore compelling learning experiences.
‘I pray with all my heart to the good God to help you in this work……this kind of work is destined to be done only by souls filled with the spirit of God.’

St Julie Billiart 

     
    1. Teaching and Learning  
Our Learning and Teaching supports the Mission Statement of the School. Our work is to create the conditions so that effective learning takes place in our classrooms.

We do this when:

1.1 We create and maintain a planned and purposeful learning environment of  

     mutual respect.
1.1.1     Effective lesson routines help achieve this.
· We recognise that it is best practice for both staff and students to be punctual.  
· We encourage students to enter classrooms in an orderly manner. This may be best achieved by standing by the door to greet students as they arrive, checking uniform.    
· Use of a strategic seating can challenge underachievement and promote learning.

A flexible seating plan (i.e. not just an alphabetical one) is expected practice. Please ensure it is available on the desk for cover staff. Think about pairing students that work well together.
· Display the lesson aims & objectives & anything the students need ready.
· Ensure an electronic register is taken for every lesson. In the event of computer problems, send a paper register to Student Reception. 
· It is good practice to follow-up student absence if they have been present earlier in the day.
· Consider using the freeze button on a projector remote to freeze the image on the board.  This frees up the computer to be used for another task.  For example, display instructions on the board and take the register at the same time.

· Consider giving the students a task to do independently whilst the register is taken & the lesson set up.
· Wait for silence & follow up any concerns with a consistent, insistent & persistent approach – see the Behaviour for Learning Policy in the Cornerstone booklet.
· Establish clear routines for the ordered distribution & collection of equipment.

· Staff should ensure that students maintain a high standard of uniform.
· Ensure the students leave the classroom fit for the next colleague/class.

· Lessons last the full duration with students being dismissed at the bell. 
‘Consistency of experience is fundamental for our students to achieve as good, if not better, than expected. We are a team and consistency makes us greater than the sum of our parts. Consistency gives us an overarching framework – allowing creative dynamism to flourish.’







             
NDHS Leadership Team, (2009)

1.1.2     Clearly planned and purposeful lessons help engage students.
· Lessons work well with clear starts, precise introductions e.g. starter activities such as brainstorms or demonstrations or a review/recap of previous learning. 
· A variety of tasks, and the order of these, influence learning behaviour and should enable students to make good progress with their learning.  
· Engaging students isn’t simply about giving them enough work to do or increasing the pace of tasks. Enable opportunities for students to be creative and/or personalise their work. Encourage students to work things out for themselves rather than asking for help straight away.
· The use of real time targets for tasks to be completed in helps establish structure.
· Consider having time in the lesson for silent work to promote independent learning, in which neither the students nor the teacher talk.  This needs to be set up carefully so that all students have what they need before the task starts.   
· Teacher-talk matters – but consider the ratio of: teacher talking, students listening.
· The setting and recording of Homework is effective when it takes place in good time and in an established, routine, way.
· Lessons work well with a clear finish which will usually include a review of learning objectives but may also include quick fire questioning to correct misapprehensions and a preview of the next lesson/longer-term objectives. 
‘The mediocre teacher tells. The good teacher explains. 

 The superior teacher demonstrates. The great teacher   

 inspires.’

William Arthur Ward

 But it is the learner who learns. 
1.2 We teach our students to learn successfully within & across our subjects.
We do this when:

We make clear to our students what they need to do in order to be successful in their learning.

· What does it mean to be successful in, say, History? 

· Have we explained not just what students need to do, but how to do it?
· Is there challenge and rigour in the learning experiences we provide?

· How can ideas learnt in one area be applied across subjects?
The following guidance may help -  

· Explain the topic/task e.g. by teacher, between students, by students to whole group, and students to the teacher.
· Provide specific reading and thinking time.
· Scaffold for success (writing frames, sentence starters.)
· Model answers (sharing students’ work, working through examples, guided writing, sharing planning and demonstrations.)
· Develop effective independent learning and study skills (e.g. revision techniques, recording notes, summarising.) 
· Share good practice (i.e. student to student, student to teacher and teacher to student.)
· Share and analyse success criteria.
· Give formative feedback (oral and written) with periodic target setting on how to improve. 
· Initiate specific learning conversations with students.
· Encourage periodic teacher / peer / self review of progress toward subject-specific targets e.g. through the student use of the Work Record Card.
‘Since there is no one best way to teach effectively, the teacher must be the decision maker able to translate the body of knowledge about teaching into increased student learning.’
Harry K. Wong, US Educator
  1.3 We share and review lesson aims, objectives or outcomes. 
If students are to take responsibility for their own learning they need to know what they are expected to learn and how they can achieve it. 
Providing objectives allows students to engage with the process of learning.   
i.)
Constantly ensure the focus of the lesson is clear and that students know what the 
learning objectives of the lesson are. 
This will usually happen at the beginning of the lesson but could happen at other  

stages e.g. once the starter activity ‘hooks’ the students.
            This can be done in many ways:
· written or projected onto the board;
· teacher explanation;
· written by students in their books;
· printed on handouts.
Aims can also include Learner Profile or Behaviour for Learning aspects.

ii.)      
Rather than explaining the lesson aims and objectives in detail at the 
beginning, refer to them through the lesson/ or at the end. 
Build in opportunities to check for student understanding e.g. through student self-review. 
         
This can be done in a variety of ways:
· students review their learning against the lesson objectives at the start, and then the end of the lesson e.g. traffic-lighting or using a √, X or 0.
This is also quick method of assessing progress lesson by lesson, at a glance, in the student exercise book. 

· using questioning carefully and differentiating by ability.
· students discuss/record key points (individually or in pairs.)

· teacher / student recaps. 

iii.) Make sure that students not only understand what they are learning, but why and  

      how it relates to what they have done before. 
As such, longer term objectives across a topic, unit or series of lessons can be made clear and reviewed by - 
· topic overviews;
· concept tick sheets (what I know, what I have learned;)
· learning logs;
· ongoing mind maps to organise ideas.
‘Learning is driven by what goes on in the classroom.’

Black & Wiliam,

Inside the Black Box, (1998)

1.4 We provide learning activities that are varied, purposeful and  

      appropriate to meet the needs of all students.  
Students learn in different ways. Recognising this and planning for it provides stimulus and is inclusive. 

i.)
Best practice involves using a range and variety of teaching strategies to take account of learning needs of all students, considering ability, gender and ethnicity.
ii.) 
Best practice involves the opportunity to work in a variety of teacher-led and student-centred ways, such as individually, in pairs, in teams, as well as whole class situations.
iii.)
Differentiation is a powerful tool for student learning in the classroom and at home.  This will take many forms and can include:

· differentiation by task;
· differentiation by question;
· differentiation by outcome;
· developing and adapting resources to support and extend students - e.g. G&T; 
· the planned use of student groupings;
· careful collaboration with in-class support from a TA, student teacher or 
VI form student. 
iv.
Students do need to be shown, and to practice, how to work co-operatively, to  

            use listening skills and to give feedback in a helpful and sensitive manner.
	1.5 We recognise and reward achievement.


It is good practice to recognise and celebrate achievement, as if carefully used, this can improve the motivation of students. Examples include:

· using CMIS Event entries e.g. Learner Profile credits.
· using the department’s reward system e.g. subject competitions. 
· through lessons highlighting an individual’s success.
· year assemblies - via HoY.  
· postcards/letters of commendation sent home.
· displaying students’ work (on subject display boards, on screens, Notrenet.)
‘But what is personalised learning? "For me," Gilbert says, "the focus is absolutely on the individual. If you've got a class of 30, you need some technique that allows you to spot the child in the corner who isn't following. I was in a school the other day and I sat in the back of the class. The teacher was bright and vivacious, but I could see at least seven of the kids were lost. They had fear on their faces in case they were asked a question.

"A child needs to have ownership of his or her learning and not be shamed by saying: I don't know, sir, or can you go over this bit again? We have to ask ourselves all the time: how do we know a child is learning? Ofsted evidence shows assessment is the weakest part of teaching and learning. So I've really focused on that. It's not the same as testing. I'm talking about a teacher being like a pilot in a plane, who adjusts according to the weather.’






Christine Gilbert, Ofsted, The Guardian 2007

1.6 We challenge, not just identify, underachievement. 
All students are capable of achievement and underachievement. High expectations are only part of the strategy to raise student achievement. Identifying and challenging underachievement is the responsibility of us all. We are here to initiate change, not to process under-achievement.
1.6.1    Identification
· We must familiarise themselves with relevant data as it becomes available (for example, FFT, SEN/EAL levels, G&T lists, Target grades, previous teacher assessments) on CMIS or Staff/Tracking and use this to inform expectations and monitor and record progress.  
· Teachers need to be aware of other factors, such as SEN, EAL, FSM, and G&T needs, as well as any social and emotional influences that may affect learning.

· Each teacher is expected to be able to discuss which students are making above-average progress, average progress and below-average progress - in line with their Target Grades - within their class.

· Information on underachievement must be passed by subject teachers, onto HoDs, and, as necessary, onto HoY and ASC. 
· Teachers must address barriers to learning which may prevent students from achieving, such as disruptive behaviour, passive behaviour or a lack of confidence as well as poor organisational skills.
1.6.2     Taking Action   
· Target Grades/Levels are a way of establishing clear subject-specific outcomes, if the grade/level is understood subject-specifically e.g. what does A grade History constitute? What does the student need to do to accomplish that? 
· Target Grades/Levels must have an aspect of challenge and stretch in them. They are usually negotiated and must be reviewed. They should be owned by the student, and be part of the learning conversation between staff and student – which can also help establish reasons for any underachievement.
· Give regular short term achievable meaningful subject-specific targets and learning goals e.g. which the student can record on the Work Record Card.
· Use appropriate rewards when individual achievement or behaviour is realised or improved.
· Use appropriate sanctions when work or behaviour fails to meet an acceptable standard. If students repeatedly fail to respond to sanctions then the HoD must be informed and take action at the Departmental level, with the HoY in reserve to take action at the Year level, if there is still no improvement.  
· Departmental & Pastoral discussion needs to periodically focus on the progress of the key student cohorts.

‘It’s really about: common purpose, common action.’

NDHS Leadership Team, (2009)

1.6.3 Relevant Responsibilities Outline 
Heads of Department/Subjects ….
· ensure that Schemes of Work and assessment tasks are appropriate, rigorous and sufficiently challenging.  The implementation of Schemes of Work must be monitored. Schemes of Work and Periodic Assessments need be reviewed and amended as appropriate e.g. in the light of the Learner Profile, or ECM etc.
· lead the department in moderating the grading of work against national expectation, identifying when this takes place in all Key Stages in the Dept SEF.
· monitor and track the progress of individuals and groups of students within their subject areas e.g. G&T, SEN, FSM against relevant data. HoDs must liaise with Heads of Year and line managers about the progress of these groups and be able to report upon this regularly, e.g. to LT and Governors via the Dept SEF.
· support colleagues and departmental effort in initiating the appropriate actions to challenge underachievement or in requesting specific support from the ASC to that end.
Heads of Year….
· use a variety of sources of information to have an overview of achievement levels of their year group, as well as the progress of the key student cohorts within their yeargroup e.g. SEN/G&T/Under-achieving students & report upon this termly and in the Year SEF.
· liaise with students, staff, the ASC and parents regarding actions to challenge or support the key student cohorts, especially those in the Attendance, Behaviour and Underachievement Concern groups. 
Coordinators…..
· identify and track their specific cohorts across year groups e.g. IB, G&T, SEN, EAL, LAC etc or support Depts/Yeargroups with initiatives e.g. AFL/Study Support/SEAL. 
· report on the progress of these cohorts on a termly / annual basis.
Support Departments….
· focus effort and priority towards supporting teaching and learning.
Leadership Team / Senior Management Team….
· support all colleagues, HoDs, HoYs and Coordinators in their work. 
· see also the postholder summary in Cornerstone. 

‘A highly effective school is a set of highly effective classrooms.’






       Dylan Wiliam, Norfolk LEA Lecture, (2008)

          2. Use of Assessment 
Assessment for Learning (AFL) underpins our assessment practice throughout the whole school.  See the forthcoming Inside the Green Box booklet.
Effective assessment practice combines both formative assessment which is an on-going feature of lessons – minute by minute, on a daily basis – and the more traditional summative or periodic assessment. Both are essential.
All assessment information should be used formatively – to help students develop their learning.
The effective assessment and marking of work are fundamental to successful learning and teaching. 

Our use of Assessment supports the Mission Statement of the school when we use assessment as an integral part of successful learning.  

We do this when: 
2.1 We use Formative Assessment so that in each lesson the Teacher  

     and students are aware of what they know and what they need to do next.
2.1.1 The aim of formative assessment is to use evidence of learning to adjust teaching  
        to better meet student learning needs. This can be achieved by deciding - 

i) where learners are in their learning;
ii) where they need to be;
iii) how best to get there;
iv) and to act on this knowledge. 
       This has most impact on a minute by minute, lesson by lesson, daily basis.

2.1.2 The 4 key strategies of day-to-day formative assessment that are an  

        expected feature of lessons at Notre Dame are when we - 
i.)
Share and review of learning objectives and success criteria in        
lessons.
ii.) 
Use classroom questioning and dialogue to elicit evidence of   

           
learning.  

iii.) 
Encourage students to be owners of their own learning through self                 
            
and peer assessment. 

iv.) 
Provide feedback that moves learning forwards.
Some things are true
And some are only true in school

Like fruit

We did fruit
Today in science

We learnt
A tomato's a fruit but a strawberry isn't

I copied down the diagrams and all the notes
'Cos I knew I had to pretent it was true

I'm not daft. I know when to make believe.
That's why I'm in set one for science

(Author unknown)

2.2   We use Periodic Assessments to monitor the progress of learning over  

       time, challenge under-achievement and set targets for improvement.
All periodic assessment information is best used to monitor the progress of learners and inform teaching and learning. 
The aim is to use periodic assessment to provide students with opportunities to act on guidance and to meet their targets. 
i) Learners complete a minimum of 1 periodic assessment in each subject termly – see Dept guidelines for Dept practices. 
ii) This assessment information is recorded in departments e.g. CMIS Markbook to monitor learners’ progress and inform teaching and learning.
iii) Students need to understand what counts as success criteria in any major assessment.
iv) Periodic assessments will be marked with both a level/grade and a formative comment including at least 1 subject-specific target to improve.
v) At KS3 levels follow the agreed assessment criteria e.g. 3.0, 3.4, 3.7 etc and at KS4 and 5 grades will be awarded according to the examination board criteria e.g. A*, A, B etc.
vi) Formative comments highlight achievement and indicate how to improve e.g. E.B.I (Even Better If...) is a good method of formative feedback.
2.3 Students use Work Record Cards for self-review.  
Work Record Cards are part of existing practice within NDHS – and are now an expected part of classroom practice.  They are student completed records of key assessment grades and subject-specific targets.  
i) Students set their own targets for improvement, with the help of feedback from their teachers of peers. These targets are recorded on their subject Work Record Card. 
ii) The Work Record Cards can be used to prompt discussions with students at appropriate points during the year, for example in the run up to reports or a parents’ evening.
iii) The aim of these discussions is to provide students with the opportunity to act on guidance.
iv) Record cards can be consistent with Progress Reviews / Reporting including National Curriculum levels/grades and together with Excellent / Good / Satisfactory/ Unsatisfactory for Effort and Organisation. 

v) Each student is working towards an aspirational target level- so all feedback provided to students should be done so with the aim of the student reaching, or indeed exceeding, that target level.
‘We must not regard study simply as useful and necessary for effective teaching….We must regard it as…justice.’








St Julie Billiart 

2.4    We are consistent with the assessment of classwork and homework. 
  i.)
Classwork can be self or peer marked. It is expected that students are given a formative comment or target on their work at least once per half term.

ii.)  
A ‘Periodic Assessment’ is due to take place at least 1 per term in all subjects. This can take the form of homework, an assessed piece of classwork or a test. The student should be given a level (KS3) or grade (KS4/5) and this should be recorded on CMIS Markbook and on the student’s Work Record Card.

iii.)
Homework can be self, peer or teacher marked. It is expected that at least one piece of homework per term is teacher-assessed and a level recorded in the teacher’s markbook. The student should be given the level and a formative comment or target.

iv.)
The ‘Work Record Card’ is to be used periodically for students to self assess effort, organisation and their current level and for the teacher to then record their own assessment. In this way, underachievement can be easily identified with reference to the student’s Target Grade and some form of intervention put in place.        
v.) 
All student work submitted will be returned usually within 2 weeks unless coursework.
2.5    We emphasise appropriate presentation and organisation.
i.)
Work books, folders and planners need to be kept in good order, with evidence of having been periodically checked – a minimum of 1 per term – across the key stages.

ii.)
Students should be reminded of the need to present work to the highest standards for appropriate work e.g. there is a distinction between rough work and everyday classwork.
iii.)
All student written work or notes must have a title underlined and a date.

BILLY McBONE

Billy McBone

Had a mind of his own

Which he mostly kept under his

hat.

The teachers all thought

That he couldn’t be caught

But Bill didn’t seem to mind that.

Billy McBone

Had a mind of own

Which the teachers had searched

for, for years.

Trying test after test

They guessed

It was hidden between his ears.

Billy McBone

Had a mind of his own

Which only his friends ever saw.

When the teacher said,”Bill,

Whereabouts is Brazil?”

He just shuffled and stared at

the floor.

Billy McBone

Had a mind of his own

Which he kept under lock and key

While the teachers in vain

Tried to burgle his brain

Bill’s thoughts were wandering

free.


Alan Ahlberg

2.6    We provide Homework that is planned, differentiated, clear and    

        meaningful and set regularly to inform future learning.
Learning can take place outside the classroom, especially if homework is planned, differentiated, meaningful, and set regularly. 

i.) 
Homework is set according to the planned homework schedule – with the default standard being once per fortnight. This enables students to plan their time effectively. 

ii.)
A variety of homework tasks can be set, such as:

· Questions;




· Research;
· Thinking;
· Reading;
· Learning vocabulary;
· Extended writing;



· Past papers;
· Notes / revision;
· Listening tasks;
· Group work / presentations and speaking/oral tasks.
iii.)
Students should be given feedback on their homework.
This can be done in a variety of ways, such as:

· a mark or level provided by the teacher;
· peer/self assessment;
· oral feedback.
iv.)
Homework tasks are planned by the teacher and will only be ‘finish off’ work when appropriate and infrequently.  Homework should be set and clearly explained at an appropriate point within the lesson. 

v.)
Students need to be clear about the purpose of the homework and how it will be assessed.

vi.)
Students need to be given clear written instructions of the homework task, deadline, suggested time allowances and advice on how to complete the work. 

vii.)
It is the responsibility of the student to ensure that homework is written in their planners. Where possible, the teacher should check that this is happening. The Form Tutor monitors and supports effective student Planner use.
viii.) 
Where appropriate, the previous homework should be reviewed in the lesson, clarifying misunderstandings and giving feedback upon positive aspects and how to improve if applicable.
‘There are a variety of gifts but always the same Spirit; there are all sorts of service to be done but always to the same Lord, working in all sorts of ways in different people, it is the same God who is working in all of them.’

1 Corinthians 12:4-7

 3. Inclusion - Narrowing the Gap
Inclusion supports the Mission Statement of the school. Each student has the ability to achieve. Each student is entitled to a meaningful learning experience. Each member of staff has the responsibility of meeting the educational needs of their students. Our work here will narrow the gap across the key student cohorts in terms of achievement. Each of us needs to be able to identify and support the progress of the key cohorts of students e.g. SEN / EAL within our classes, departments, yeargroups and school. 
We do this when:
3.1 We know, monitor and support the progress of individual students, as well as taking into account  

     those who make up the key cohorts of Gifted & Talented (G&T), Special Educational Needs (SEN),  

     English as an Additional Language (EAL), Free School Meals (FSM), Looked After Children (LAC), 
     as well as the Under-Achieving students, Attendance Concern students and Behaviour Concern  

     students. (See also 1.6.1 p21)
3.2 We work carefully with our Teaching Assistants.  

3.3 We enhance learning by our use of the Learner Profile (PLTS), SEAL, ICT, Literacy, and  

     Numeracy, which underscore compelling learning experiences. 
Ensuring inclusion involves:

· setting and explaining suitable differentiated learning challenges;
· responding to students’ diverse learning needs;
· working to overcome potential barriers to learning; 

· setting parameters that ensure students feel safe and valued in their environment whether in a pastoral or academic sense, inside or outside the classroom;
· using The Every Child Matters agenda e.g. Enjoy and Achieve.


Different groups of students have specific needs which the school supports in a number of ways.
3.1.1    Working with SEN / EAL students.
i.)
Information, such as IEPs and the list of students with SEN or EAL needs is available from the SEN Dept, and is recorded on CMIS. This information must be entered in any other mark books used by teachers and targets discussed with students. 

ii.)
Information regarding these students is required from all subject teachers for the students’ SEN reviews on a regular basis – to be returned promptly when requested.

iii.) 
The SEN Dept and the ASC will support all teaching and support staff in meeting the needs of students. This will include providing information, guidance on appropriate teaching strategies and the adaptation and provision of teaching resources. 

‘In a lesson – as in good conversation, as indeed in life – you need to     be light on your feet, to know when to change gear. You have to be 

able to alter your response, to know when to stop eye contact, when 

to let someone else take centre stage, when to disengage or to suggest that enough is enough on a particular topic. You need to know when to talk and when to listen. Many teachers talk too much and listen too little. Some teachers listen to too much waffle and don’t cut in enough. The trick is to know which is which. It isn’t enough to be endlessly kind, wonderfully understanding and superhumanly patient. Sometimes you need an edge of intolerance…other wise everyone around you takes you for granted. Once they take you for granted the edge goes. Give them a jolt sometimes….saintliness is saintliness, and a classroom is not its best setting.’


 




Jonathan Smith The Learning Game 2002

	3.1.2   Working with Gifted and Talented students.


i.) 
Through their department, each teacher is responsible for ensuring the needs  

            of Gifted and Talented students are met as per the G&T policy.

ii.) 
The school has a G&T Co-ordinator who is responsible for assisting in the preparation of departmental lists, maintaining the school G&T register and highlighting G&T opportunities within schemes of work and departmental activities. 

iii.) 
The G&T Co-ordinator prepares annual lists and organises a programme of activities for these students across departments and can be consulted for advice on strategies to meet their learning needs.

iv.)
Activities should not simply be more work and not necessarily of the same nature, but need to stretch and challenge the most able students.

3.1.3   Working with Behavioural Concern students.
     See the Behaviour for Learning policy or the summary in the Cornerstone booklet.
i.) Students that misbehave within the classrooom are dealt with in the first instance by the class teacher, and then supported via the Dept. procedures – which may include Time Out; Detention; Dept. Remove; Interview with HoD; Subject Report; Letter home; Parental Interview etc.

ii.) Students that misbehave across subjects are supported via the Year Pastoral procedures – which may include Detention; Interview with HoY; Year Report; Parental Interview etc. Furthermore the Behaviour Stages Agreements 1 – 8 are available for monitoring and supporting students – once on these stages, the student joins the Behaviour Concern cohort of students.

iii.) In all cases use CMIS to record events carefully, with a neutral tone and sensitively – in essence reporting just the facts.
3.2      We work carefully with Classroom Teaching Assistants. 
i.)
The SEN Dept and the ASC will assign TAs to support the department and the teacher in meeting the diverse learning needs of students.

ii.)
They will work with teachers both within the classroom environment and outside the classroom at the direction of the teacher.

iii.)
It is the responsibility of the teacher to provide appropriate guidance to the TA on their role within the classroom.  The teacher is responsible for the planning of work in liaison with the TA where appropriate.

iv.)
There should be regular communication between teachers and TAs about 
             how teaching can be structured to support students, as TAs will often have in -
             depth knowledge of the student being supported.
The other day I asked my colleagues if they’d ever read a good book on teaching. There was a long silence.










Chinese Proverb

3.4 We enhance learning by our use of the Learner Profile (PLTS), SEAL,  

     Citizenship, ICT, Literacy, and Numeracy, which help underscore     

     compelling learning experiences.
3.4.1 The Learner Profile (Personal, Learning, Thinking Skills) 
In part the Learner Profile expresses the qualities we are seeking to develop in our students. 
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Learner Profile  


· The Leaner Profile qualities need to be a vivid part of the learning experience of our students, an expected feature of the classroom landscape, for example, in Periodic Assessments or structured opportunities to demonstrate Learner Profile qualities.  
· The Learner Profile is about more than simply recording these qualities in action. Students will need to understand what success looks like in using these qualities within a subject area and be helped to develop these qualities. Departments may decide to focus on one of these aspects in particular.

· The ‘Learner Profile’ will be the basis for credits this year. This may be a powerful way of focusing on achievement.
3.4.2 SEAL 

· SEAL Credits will also be available as a way of focusing on the student’s social and emotional aspects of learning. The qualities are: Balanced; Caring; Open-Minded; Principled.  
· The introduction of Kagan structures will help develop students’ social learning abilities.

3.4.3 Literacy, Numeracy and ICT 
· Literacy, Numeracy and ICT policy aspects are in need development.

· The Harvard Referencing system- in use with the IB Diploma - is available as the NDHS default system for referencing in extended pieces of work.
· The Academic Honesty Policy – in use with the IB - needs adapting for the whole school.  
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